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Educating the Imagination 

 
 
Imagination, Education, and Human Experience 
Deborah Kallmann 
 
We have to ask ourselves whether the terms of current mainstream research in 
education offer us anything when asking what it means to “educate a young 
child” and, more specifically, to “educate an imagination”. Both areas of research 
- standardizing curricula and teaching of teachers - focus on standards and 
accountability. There is little evidence that research in pedagogy has gone 
beyond the work of Jean Piaget and John Dewey. And, certainly, even that is not 
referred to in our global “race to the top”.   
 

Current mainstream research in early childhood 
education looks at standardized testing, earlier 
academic learning, and accountability of both teachers 
and students. The Common Core has raised concerns 
amongst researchers that high stakes accountability is 
leading teachers to deny our youngest children time 
outdoors or just time itself.  Public policy debates 
investigating kindergarten as the new first grade use 
vocabularies that include “curriculum”, “core subjects”, 
“assessment”, “high-stakes testing”, “academic edge”, 
and “accountability” (EdPolicyWorks Working Paper, 
Series No. 20. January 2014. “Is Kindergarten the New 
First Grade? The Changing Nature of Kindergarten in 
the Age of Accountability,” Daphna Bassok and Anna 
Rorem). This research acknowledges that there is a 

relationship between “early childhood learning and later life outcomes” - referring 
to whether the child will develop “social and regulation skills”. However, that link 
is not examined. 
 
The latest New York Review of Books examines three histories of the American 
teaching profession and finds that American teachers are not valued for their 
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intellects at all. Rather, because the profession was “given” to women in the mid-
nineteenth century, teachers were to “love” and “nurture” children. This initial 
position emptied the profession of rigorous disciplinary standards and has 
allowed the inane and redundant practices of standardized testing to supplant the 
deeply intellectual work of teaching. Both “No Child Left Behind” and “Race to the 
Top” have damaged the teaching professions, allowed corporate publishing 
houses to define academic standards, and removed the possibility of national 
standards for our teaching colleges - standards that would demand more 
disciplinary knowledge of practitioners.  
 
Neither of these realms of research veer into the wilds of learning itself. 
Education debate in the U.S. has decidedly turned towards the realm of public 
policy and away from the realm of child development and pedagogy. If the goal 
for educational specialists in the U.S. is to “account for every child”, they would 
benefit from time spent in the intimate and wily terrain of connecting child 
development to teaching. 
 
I turned to Rudolf Steiner after finding myself in a Waldorf school’s parent-child 
program many years ago with my first daughter, Hannah, in Rhode Island. I was 
clueless with all my theoretical knowledge of education. But, when we entered 
the little patch of woods and followed its small path to the room where our group 
gathered, I was mesmerized. We were drawn into the beauty of the room, the low 
hum of parents meeting one another, the simple objects, the activities of crafting, 
singing and eating together. It was a full sensory experience. I was awakened to 
how slowed down I felt and how easy it was to observe my child.  
 
I became a student again and sought to know more about how this form of 
education worked. The framework of Waldorf education is to discover what kinds 
of experiences children of all ages need in order to nurture their imaginations and 
awaken their capacities. I learned that I could incorporate my daughter into our 
lives rather than see her life and education as separate. I learned that young 
children are fully connected to their environments in unconscious ways and that 
the very young are not really distinct from their parents, even when we think they 
are. 
 
Early childhood education pays distinct attention to the health-giving activities of 
little bodies. So, experiences that draw him into “doing” - like climbing, digging, 
building, playing, and eating well - are healthy because they help that little body 
to grow and organize itself. Also, experiences that allow the young child to 
picture a story are healthy because they allow us, as their guides into this world, 
to convey human experiences in the forms of fairy tales, silly stories, biographical 
stories or beautiful stories. Stories are some of our most primal tools for teaching 
and learning. They are not given to the young child didactically. They are offered 
only as “story-time” - with the embedded understanding that we will ultimately act 
out the story or view it as a puppet play. There is no need to “teach” a young 
child in a positive and experientially rich context. (Which may be the reason that 
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impoverished children in the U.S. benefit so much from academic preschools.) 
These early, health-giving, experiences allow the child to become physically 
strong and coordinated and to spark internal picture-making (imaginative) 
capacities. By 4-years-old, that capacity becomes the foundation for the child’s 
own story-making and pretend play, and the basis of later imaginative exercises 
in all academic subjects.  
 
The kinds of stories that teachers share with children throughout the Waldorf 
curriculum change with direct regard to the developmental (not academic, but 
emotional) readiness of the child. So, for example, in third grade when children 
are turning nine - a known developmental turning point in both mainstream 
developmental psychology and Waldorf education - stories from the old 
testament are offered as pictures of life as a journey, time in the desert of 
uncertainty, and a desire to return to the “promised land” (of what we used to be). 
In fourth grade, when ten-year-olds want to try out their new cognitive logical 
capacities, they hear stories from the Norse Myths. These pictures of 
argumentative gods, greed and selfishness, and the mischievous miscalculations 
of Loki, become an “objective correlative” to what the children are experiencing: 
the conflictive impulse in 4th graders is a call for re-setting the boundaries of the 
world, a new world, just as the twilight of the gods reflects back this possibility.  
 
Research in Waldorf education focuses on connecting the emotional and 
developmental readiness of the child to academic experiences. The curriculum 
provides tools for the teacher to tune-in to what children need in order to open up 
their individual capacities. The tool-kit is filled with ways to reach children’s 
imaginations in every subject, and it often begins in story. 
 
But, stories are not the only experiences that children need as they grow and 
change. The willful and active life of young children does not disappear as they 
grow older - it transforms into thoughtful action. Teachers are offered tools to 
address the human need to “do”. As the child grows older many more kinds of 
experiences become available; active math (movement-based as well as 
practical), handwork skills (knitting, crocheting, sewing, felting, sculpting), and 
practical skills (house-building, wood-working, metal-working, and lab-based 
exercises in the sciences). All of these experiences exist in addition to the daily 
woven-in arts – poetry, story-telling, music, drawing, painting, and sculpting. 
Waldorf education has nothing to offer if it does not keep children in rich and 
developmentally thought-out experiences. As the child grows and develops, the 
curriculum guides teachers to bring experiences that will allow each child to 
discover her capacities, both imaginative and practical, and to put them to good 
use. And teachers are asked to delve deeply into their own imaginations in order 
to teach the very different individualities in their classrooms. As teachers guide 
children through the years, they value general human capacities to picture, to 
sense, to puzzle, to solve, to imagine, to remember, and to do. Different types of 
experiences are incorporated into teaching because each child is imbued with 
different capacities and these remain unknown until the right context is provided. 



	   4	  

Garden Gate School, ages 3-6               City Garden School, grades 1-4          
(573)444-1438; www.gardengatepreschool.org               (573)326-9268; www.citygardencolumbia.org 
     

	  

 
Teaching Science through Imagination 
Nicole Knapp-Weber 
 
Clearly, there is an educational push in our 
country towards more “math and science” 
instruction. For most of us, these two words 
don’t inspire creativity or imaginative ideas, but 
they remind us of computation and cold hard 
facts. How does a Waldorf curriculum in the 
early years keep imagination alive in science 
and how does it address the country’s call? 
 
In kindergarten and the early grades, we honor 
the young child and try not to push her 
academically much at all. A natural unfolding 
keeps her mind open to more possibilities than 
we could create for her in school. 
Consequently, we wait to teach reading and 
writing until 1st grade and we hold off on 
analytic science instruction until 4th grade.  
However, the rich and deep experience the 
child receives at the appropriate period, according to her developmental 
capacities, broadens her outlook and abilities as she matures. 
 
In first and second grade, “Nature Studies” is science and it is integrated with 
language arts. A 6 to 8 year old child wonders about the world and asks many 
questions. Rather than answer questions with factual responses, we tell stories 
that capture the concept while still leaving room for mystery and magic. The 
stories keep the imagination alive so that the child can still wonder about the idea 
and explore it. This is the opposite of responding to a child's question with a 
factual answer that often inhibits further curiosity. For example, “Daddy, why do 
the stars in the sky move?” Possible answer: “Well, the stars don’t move but the 
planet we live on spins and so it looks like the stars move.”  This answer may 
provoke a few more questions from the child as he tries to understand a concept 
beyond himself (pun intended) but then the child comes to finality about it. He 
has an answer that leaves little room for imagination. However, by telling a story, 
we meet the child in his developmentally appropriate place.  
 
Recently, I told a Native American legend about The Great Bear in the Northern 
Sky. The first and second grade children heard about four brothers who hunted a 
great medicine bear only to find that they chased the bear right into the starry 
sky. They killed the bear, but the bear came back to life, and they chased him 
again. Here, the children heard about Ursa Major and how it revolves around the 
North Star in a way they can comprehend. When the hunters killed him, the bear 
laid on his back. When he came back to life, the bear was right side up again. 
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The story speaks to their imaginations - makes them eager to look up into the 
night sky and see the medicine bear.   
 
Hearing this as young children helps to foster a sense of wonder for scientific 
exploration when they are older. In middle school, they will take an astronomy 
block and learn how constellations in the northern sky circle around the North 
Star and how this is related to our planet's rotation in space.  The Native 
American legend also connects science and the humanities, which helps 
integrate the scientific concept into its place in history. When she is older, the 
child will remember how people interpreted the stars before modern scientific 
methods emerged, thereby comprehending the new information more fully.  
 
Anyone can learn science concepts and facts, but it will be an imaginative child 
with an understanding of these facts and ideas within history who will grow into 
an adult with abilities beyond those of their peers.  In an age where answers are 
at our fingertips, memorization of facts may prove to be useless. Cultivation of 
imagination and curiosity within an appropriate developmental framework will 
help our children find wonder and meaning in new knowledge, so that they keep 
asking questions even after they’ve found the answer.   
	  
Drawing as a Bridge between Science and the Imagination 
Maeve Pickus 
 
In the fourth grade, “Nature Studies” from the 
earlier grades, transitions into the “Natural 
Sciences”. With our first Human and Animal block, 
our class explored what it means to be human and 
looked at our relationships with the living beings 
and environments that surround us. Our study 
really began and ended with the human form. We 
started by discussing the shape and functions of 
the three main sections of our bodies: head, trunk, 
and limbs. Once we discovered that function 
follows form, we began to move outward and 
compare these aspects of our bodies to those of 
various animals. Through this comparison, we 
found that we share much with many different 
animals, and that these similarities provide us with 
a wide diversity of physical abilities. This sense of connection to animals along 
with our growing understanding of our own unique ability to use our hands to do 
good work in the world, set the tone for our later in-depth study of individual 
species.  
 
It was during these discussions, and the artistic process that followed as we drew 
each unique animal form into our main lesson book, that the value of 
incorporating the arts really struck me. We all carry around images of animals in 
our heads, as well as impressions of who they are and how they behave. For the 
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fourth graders, many of whom have had the Waldorf experience since 
kindergarten, these images were developed out of fairytales and fables. Those 
rich stories fed their imaginations and helped them form an initial emotional 
connection to animal characters. Paired with outdoor play, nature studies on 
school hikes, and general outdoor exploration, they began to form their own 
understandings of animals while maintaining awe towards the power of nature’s 
mystery and wonder. As a teacher, the question for developing this deep, 
imaginative relationship each child has to the animal kingdom towards a more 
analytical understanding of biology, is answered in the arts.  
 
Just as in a science lesson, drawing an animal form must be anchored in close 
observation of your object of study. What I found while leading my class from a 
vivid mental picture of an animal in its natural habitat to a real-life drawing on 

paper, is that the drawing process 
pulled out more nuanced questions 
and details about the animal’s nature 
than I ever could have included in a 
lecture. Best of all, they were 
generated by the students’ own 
imaginations! As one carefully shapes 
a muscular leg of a lion with crayon, 
one cannot help but wonder at its 
power and strength. The shape 
immediately pulls your imagination out 
of the classroom and into the 
savannah. Similarly, you cannot draw 
a dreamy cow’s beautiful eye without 
pondering what that cow must think 
about as it chews its cud all day. To 
draw an animal or human form 
accurately is to study their whole being 
with your whole being: hands, head, 
and heart.  

 
In three short weeks, we dove into animal behavior and physiology on a deeper 
level than I could have imagined. Along with drawing, we used song and verse to 
develop our understanding of the behavior of contrasting animals even further. 
When used together, music, drawing and poetry serve to breathe warmth into the 
sciences and ensure the students carry an imaginative, artistic, and emotional 
understanding of animals with them as they continue biology in later grades.  
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PARENTS’ REFLECTIONS 

 
View from a parent, now teacher, at Garden Gate 
Anna  Noel  
  
When  I  think  of  the  families  whose  children  are  in  their  
first  semester  at  Garden  Gate  School,  I  am  so  often  
reminded  of  my  own  initial  experience  when  my  oldest  
daughter  was  three  and  began  school.      Over  the  years  as  
my  children  have  come  through  the  kindergarten,  my  
role  as  a  parent  in  the  school  has  grown  to  include  that  
of  a  teacher.    Having  the  perspective  that  comes  from  
spending  so  much  time  with  the  children,  focusing  
deeply  on  understanding  each  individual  child,  being  

involved  with  developing  curriculum  and  building  our  community,  has  given  me  insight  
that  I  did  not  have  when  I  was  simply  a  parent  of  a  student.  There  are  many  things  that  I  
know  now  that  I  wish  I  had  known  in  those  early  years.    In  our  newsletters  I  hope  to  
share  some  of  these  things!  
  
Children  share  only  a  little  of  what  happens  in  the  Kindergarten.  It  is  common  for  
parents  to  ask  their  child  how  her  day  was  and  get  a  brief  report  or  perhaps  a  bit  here  
and  there  as  the  child  processes  it.  I  am  constantly  amazed  at  how  much  happens  in  just  
one  four-‐hour  class.  Children  will  navigate  complex  relationships  with  each  other,  
practice  or  try-‐out  a  variety  of  social  behaviors,  create  elaborate  fantasy  situations,  
build  structures  and  systems  out  of  nothing  but  wood  or  straw  or  dirt  or  rope.  They  
practice  controlling  their  bodies  during  active  free  play  and  also  during  quiet  still  time.  
They  practice  conversation  and  table  etiquette,  enjoy  meals  with  interesting  new  flavors  
and  ingredients.  They  learn  and  act-‐out  stories  that  fill  their  imaginations  with  places  
and  characters  that  are  distinctly  their  own,  not  provided  by  a  movie-‐maker  or  game-‐
developer.      
  
Children  may  share  with  their  parents  a  negative  interaction  with  another  classmate.    As  
parents,  we  are  concerned  by  this.  But  our  child  may  not  also  share  that  the  same  
classmate  created  an  incredible  fantasy,  invited  our  child  to  join  in  and  played  side-‐by-‐
side  with  him  for  twenty  minutes.  Or  that  the  same  classmate  helped  our  child  find  her  
lost  hat.  This  classmate  may  have  hurt  our  child’s  feelings  but  he  also  told  a  joke  that  
made  her  laugh  wildly.      
  
All  these  things  and  more  happen  within  the  course  of  a  class.  I  am  lucky  enough  to  
observe  and  participate,  and  understand  now  on  a  whole  different  level  that  each  day  is  
a  rich  set  of  experiences  for  every  child.    
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A Journey in Chapters of One Family’s Schooling Choices 
Choosing Waldorf-Inspired Preschools 
Kristin Flynn Peters - A former parent from Garden Gate 
 
 
You may have seen my testimonial on the Garden Gate website homepage 
about a gentle transition from home to school. That transition was so gentle that I 
never wanted to leave - not in the mornings at drop-off and not when our two kids 
(Lincoln, now 11 years old and Maggie, now 9 years old) were aging out of 
preschool. Here is a bit of our story from the mother’s perspective. 
 
Each morning, when I dropped the kids off at Garden Gate (before the teachers 
established wise rules about this), I lingered while changing my children’s snow 
boots into slippers just inside the door. The colors of the walls were so warm, the 
smell of the soup so enticing, that I wanted to enroll myself in kindergarten. Once 
out the door, I’d linger, marveling at the yard, the fairy houses, sharing stories 
with the other parents about the challenges of parenting. Eventually, I’d pull 
myself away to get to my work as a health psychologist at Rusk Rehabilitation. 
After all, Garden Gate is for the children, right?  
 
Clark (a professor in Social Work) and I first chose a Waldorf school when we 
lived in Chicago. It was the only preschool we could find that wasn’t afraid to take 
the children outside in every type of weather. This was an extremely important 
criterion for us. Our children were active and seemed to blossom outdoors – 
don’t they all? We had lived in an apartment on a very busy street (3 different bus 
routes) on the south side of Chicago. We had no yard and once, at a local park, I 
lifted my toddler up after he had fallen face first into the sandbox only to find a 
used condom in the space underneath him! My little boy needed to be outside 
and to play deeply, but he needed to do so in a safe and loving environment. 
After visiting a small co-op Waldorf-inspired preschool (Sunflower Garden) in our 
neighborhood, I was so moved by the imaginative play happening there, that my 
son Lincoln and I went home and removed every battery out of his noisy toys. It 
was at least a start. From then on, Lincoln would be making his own siren sounds 
when pushing around his plastic, red, fire truck.   
 
Sunflower Garden was a little small for our needs, so I found City Garden (the 
same name as our local Waldorf-inspired grades) in the Pilsen neighborhood of 
Chicago. In addition to warm and patient teachers, the children experienced 
wholesome snacks, all-natural, handmade toys, beautiful seasonal festivals, and 
daily rhythms that brought peacefulness into their lives.  Sound familiar? We felt 
very lucky to find such a place. And, lucky too to discover that Columbia, 
Missouri had a very similar school, called Garden Gate. Once I met Deborah 
(and discovered the Farmer’s Market and Main Squeeze), I knew we could move 
here. 
Garden Gate was just what we needed in a preschool, but, I had always wanted 
public school for my children. It was what I had had as a child and it brought with 
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it tremendous lessons about the world, about diversity, and about getting along.  I 
believed in public school, that we should all contribute financially, intellectually, 
and with our physical energy to make education better for all children.  
 
But, kindergarten wasn’t like it used to be when I was a girl.  Back then, we had a 
half-day of school that allowed for lots of recess, play-based social learning 
indoors, and time for naps in the afternoons with our moms. Classrooms used to 
be set up for movement, for doll play, for dress-up, for building blocks, to play 
store, and for story circle time. (Of course, half-days may be an economic 
privilege of the past for most families, with so many parents working two jobs and 
needing full-time care for their children).  
 
With educational politics and public school funding based on test scores, now 
kids have to reach benchmarks in kindergarten. Unfortunately, the responses to 
a fear of losing funding has driven changes in the curriculum for kindergarten and 
1st grade that seem misguided based on the developmental needs of young 
children. Kids are in school all day and naps are not allowed (although I hear that 
some public school kindergarten teachers manage to sneak in quiet rest time). 
Learning is focused (more) on intellectual development. Engagement of all the 
senses is de-emphasized. Plus, there is an onslaught of electronics (smart 
boards, e.g.) that I wasn’t ready to bring into our lives.  
 
Would it have made a difference to speak up or against any of these practices? I 
kept hearing from parents, teachers, and administrators alike that technology 
was the wave of the future. To keep up we needed to expose our children early. I 
felt powerless to ask that we not “expose” our children, but protect them.  I had 
witnessed the impact of screens on my kids, on their behavior, and on their 
creativity. I wanted to hold-off on that as long as possible.   
 
So we did the very thing that I had spoken out against since I was a teen (my dad 
is a public school superintendent). My soapbox then (at the time) went something 
like the following: “When parents opt for a private education, they are depleting 
the public schools further of much needed resources. This is harmful to all of 
society and to make it better, we all need to participate. What good can we do if 
we aren’t part of it?” And, now we were deciding to avoid “the public” and to use 
our resources to stay at Garden Gate when Lincoln could have gone to public 
kindergarten for “free”.   
 
We made this selfish choice for our kids because we didn’t want our boy to sit 
most of the day at a desk. We wanted him to have recess outdoors most every 
day (in rain and deep snow). We wanted him to wonder at nature, not to have it 
broken down into its scientific parts. We wanted art, music and deep experiences 
of story every day. Wet-on-wet painting had been healing for Lincoln; he had 
moved away from perfectionistic tendencies and relaxed into creative endeavors 
more easily without a hindering self-consciousness that had emerged by age 2 
½! He loved to bake. He loved to dig. We were concerned that public school 



	   10	  

Garden Gate School, ages 3-6               City Garden School, grades 1-4          
(573)444-1438; www.gardengatepreschool.org               (573)326-9268; www.citygardencolumbia.org 
     

	  

would undo what had become a much more balanced approach to learning and 
living. 
 
We did not want physical education, art and music to be segregated into 
“specials” to occur once a week. And, we definitely did not see the value of 
“media” class (what used to be called “library” time). I was concerned about the 
dismantling of stories that happens as early as 1st grade. From a young age, 
public schools have resorted to junk-food-books like “Captain Underpants” and 
the “Diary of a Wimpy Kid” to motivate children to read. Now, I will laugh as hard 
as any kid when reading “Junie B. Jones,” but where is the good literature? 
Further, public school reading strategies include showing kids how to use a title 
page and illustrations to help kids figure out the words on the page. I’m over- 
simplifying here, but when I heard that young graders were being taught about 
author writing styles and how to analyze a story, I knew I would have a hard time 
giving up the more holistic approach to literacy that protected the richness of a 
story, and the sense of fantasy that children still have at some level, up until age 
9.  
 
To have our Lincoln stay at Garden Gate through his 6th year was a very difficult 
choice. We were going against the grain. Our own parents didn’t get it. They 
worried about our kids and about our finances (so were we!)  What’s more, 
Lincoln was going to be the oldest one in a small school, and one of the only 
boys at Garden Gate. We had to prepare ourselves for a year of healthy 
frustration; we were going to hold back our 6 year old from his strong drive for 
factual knowledge so that he could play, build, knit, dig, set tables, have long 
healthy snacks, and act out stories. What were we thinking?!  
 
It absolutely was the right choice. Holding back on articulated, fact-based 
learning strengthened his will and drive for the learning that occurred in first 
grade. In addition, de-emphasizing intellectualized and articulated lessons for the 
sake of experiential learning provided the balance that his growing body and 
developing senses needed. Holding him in the loving arms of the Garden Gate 
School allowed him to stay in the space and time of childhood.  
 
I believe that there are many right ways to love and nurture a child. And, I believe 
that many factors go into what is the best schooling choice for each family. And, I 
still wonder about how we can make better schooling choices for our society at 
large. In a future contribution to this newsletter, I hope to tell you more about our 
choice to have our kids enroll in “The Grades,” which has now evolved into “City 
Garden,” and then our transition to public school. I hope you find these 
reflections useful or at least thought provoking.  
 
If we ever get the chance to meet, I would love to hear what you wonder about 
and how you consider your next steps. May we have the opportunity to meet in 
2015.  
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Less  is  More;  on  being  introduced  to  Garden  Gate  
Ann  Stoll  
  
When Dave and I decided it was time for Lainey to begin school I knew it would 
be a major milestone for her.  After all, it would be the first time she had spent 
time outside of the care of her parents or grandmother.  It would also be the first 
time she would spend a significant amount of time socializing with other children.  
We researched several schools in our area, and the first visit we scheduled was 
to Garden Gate.  We did a very small amount of research on Waldorf education 
over the next few days.  After meeting Deborah and visiting the schoolhouse and 
garden, we immediately secured a spot in the Poppies class and cancelled all of 
our planned visits to other schools. 
 
The expectation we had that this would be a big milestone for Lainey certainly 
proved to be true.  Over the first few weeks we watched our daughter gain the 
confidence to separate from us without difficulty, adjust to leaving school when 
the day was over, and bond with her teachers and the other precious children in 
her class.   
 
Though I expected big things for my daughter, I did not expect to have such a 
shift in my perspective on parenting to occur.  Before, I thought that it was my 
responsibility to entertain Lainey constantly, and I felt that I was not being a 
“good” parent if I wasn’t.  With this philosophy, I was unable to conceive of 
eliminating screen time (especially since having a second child).   I also 
expended a great deal of energy acquiring and attempting to organize toys for 
her to play with.  I found myself feeling frustrated and overwhelmed way too 
often.   
 
After learning from the parent enrichment night, observing Deborah and Anna, 
and talking with other parents who have children at Garden Gate, we have made 
lots of changes at home.  I am completely blown away by how well Lainey has 
responded to this.  I am also fascinated by how little she really needs to have in 
order to engage in creative play.  Approaching our day as an alternating rhythm 
of being purposeful about being engaged with her and then completing my own 
work while she watches or does her own work has allowed me to connect with 
her in a very meaningful way.  
 
 While incorporating what we are learning is a work-in-progress, the changes we 
have made so far have been very positive for each member of our family.  I am 
completely grateful for the teachers and community of parents at Garden Gate 
who have patiently helped me to learn.    
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Choosing City Garden 
Mike Grellner 
 
My name is Mike Grellner, and I have a daughter currently attending 2nd grade 
at City Garden School, and I am also on the Board of Directors for the school. It 
is an exciting time for our quaint but growing school. Efforts are underway to 
make the organization more viable and sustainable. City Garden was recently 
transitioned from private ownership to non-profit status. A board of directors was 
appointed to oversee the organization, and empower our educators to focus on 
what matters most - educating our children. Our board currently consist of three 
members: Neeley Current (President), Lori Thweatt (Treasurer), and myself (Vice 
President and Secretary). It has been a steep learning curve for our board, but 
we are fortunate to have committed educators, parents, and service providers to 
soften the transition. And of course, the cause makes the expenditure of time, 
resources, and energy so worthwhile. 
 
So why is all of this exciting? We believe our new organizational structure lends 
to greater sustainability of the school, in hopes that Waldorf education will be 
accessible to local children for many years to come.  For years, my fear has been 
that broader education institutions micro-focus only on the academic 
development of youth, and therefore deprive important developmental 
components related to emotion, compassion, and social interaction. At City 
Garden, each day there is a focus on the whole child, which I believe will shape 
our youth into adults that will contribute to community, and raise their children to 
do the same. For these reasons, and many others, I feel very fortunate that my 
daughter enters the City Garden classroom each day. 
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Reflecting on First Grade at City Garden School 
Elizabeth Wiles 
 
Around this time last year, my husband, Justin, and I realized that we would be 
sending our oldest daughter, Eloise, to first grade the following school year.  Our 
connection with families from the Waldorf community in Columbia made City 
Garden our first choice. However, we considered all the other school options in 
Columbia, and asked of each one how it would help our little sapling child as she 
is growing up into the world.  Early grade school is such an important time in a 
child’s life—setting down roots in the world, with their heads still dreaming in the 
clouds.  We wanted something that would nurture all of these different aspects of 
our daughter’s personal development, because we believed that would be the 
best way to prepare her for a lifetime of loving to learn.  
  
City Garden School has absolutely exceeded our expectations on every level, 
and best of all, our daughter is thriving magnificently there.  These days, many 
other educational models do not sufficiently nurture the imagination of the child, 
which is lamentable.  The imagination is the lively spirit of a child at this age, it 
carries children through the world and guides their ability to learn and indeed to 
love learning.  We are constantly amazed at the beautiful ways that the teachers 
naturally weave their imaginations into learning every subject, at every step, 
which inspires the children to all use their imaginations to learn. I believe that 
because Ms. Knapp-Weber’s teaching methods nurture the child’s imagination, 
Eloise is thriving in many areas of learning. She is reading at her own pace, 
reveling in language and story; she delights at using arithmetic in everyday life; 
she is inquisitive and insightful about the natural world; and the handwork and 
arts have not only fostered ever more creativity, but also concentration and 
diligence.   
 
Also, we are grateful that the children are given so much time outdoors— long 
recesses and days outside every Friday—because this is something so essential 
for all human beings.  I must admit, initially I underestimated how something so 
simple could be so profound, but I can see firsthand how these extended periods 
outdoors serve to recharge the children’s spirits and fuel their imaginations.   
 
In these ways and many others, we feel the Waldorf ways of City Garden have 
been the best possible start in school for our child, because it nurtures her mind, 
body, and spirit.  At this crucial stage in life, she is branching out towards new 
experiences and growing into the world with her own steady rhythm, and still 
pulsing with a fiery and exuberant imagination.  She truly could not be any 
happier, and neither could we! 
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News n’ Notes   

We've awakened our creative powers in our weekly 
handwork groups this year! Our Tuesday evening group 
has created gnome magnets, dandelion wishing wands, 
peg gnomes, embroidered bags and fairy houses! Friday 

mornings with Shannon Hensley have crafted acorn candles, felted gnomes, 
evergreen trees and peg gnome families. In November, a brave group conquered 
a beginning knitting class as we embarked on a basic scarf project. We've shared 
such fun memories and delighted in our little one's reactions when bringing home 
our creations. Children delight in these simple, hand made toys. The work of 
childhood is learning through play so manipulating these objects and allowing 
little imaginations to transform them is incredibly beneficial to your child's 
burgeoning awareness! Fellowship with other like-minded parents while working 
is also especially rewarding. Join us for fun and fellowship at one of our 
handwork meetings! 

 

 

 
Let us know if you have items, 
babysitters, or time to offer. We’ll 
print it in the next Gazette! 
 

 

Handwork 
Sarah Greenlee 

Schools Swap Meet	  
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This year's Harvest Festival was a beautiful event full of 
friendship and seasonal significance. Children made their 
way through four stations, starting at the wishing well 

where they fished out their gems from the bright fall leaves. At the farmer's stand, 
they exchanged their gems for little bowls of wheat. Each child had the 
opportunity to grind wheat at the milling station and take it to the baker for a tasty 
treat. Families also enjoyed our apple-bobbing and face painting stations as the 
smell of fresh apple butter filled the air as it cooked over the outdoor fire. What a 
beautiful way to welcome the Autumn and emphasize the importance of 
community and friendship! 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 

 
 

Harvest Festival 
Sarah	  Greenlee
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Garden Gate 
 
January  
19 (Monday): Martin Luther King Jr. 
Day - No school 
20 (Tuesday): School resumes 
 
February 
10 (Tuesday): City Garden Open 
House for Garden Gate 
families, 6:00 - 8:00 p.m. 
27 (Friday): No school, teacher 
enrichment 
 
March 
1: Application and fee due for 
returning families (2015-16 school 
year) 
20 (Friday): Parent-enrichment, 6:30 
- 8:00p.m. 
23-27: Spring Break 
 
April 
1 (Wednesday): Deposits (equivalent 
to one month’s tuition of your 
program) due for returning families 
13 (Monday): No school, Parent-
Teacher conferences, 9:00a.m. - 
1:00p.m. 
17 (Friday): No school, Parent-
Teacher conferences, 9:00a.m. - 
1:00p.m. 
19 (Sunday): Earth Day booth at 
Columbia's Earth Day Celebration 
 
May 
1 (Friday): May Pole Festival at 
Stewart Park 
16 (Friday): Last day of school 
 
 
 

 
City Garden 

  
January 
22 (Thursday): Parent enrichment 
night for City Garden families, 6:00 – 
8:00p.m. 
 
February 
2 (Monday): Application and 
materials fee for 2015-2016 school 
year due for returning families.  
10 (Tuesday): City Garden 
Enrichment for Garden Gate families 
and Open House, 6:00 – 8:00p.m. 
16 (Monday): No School -Presidents' 
Day 
27 (Friday): No School - Parent 
Teacher Conferences  
 
March  
5 (Thursday): Parent enrichment & 
Open House 6:00 – 8:00p.m. 
23 – 27: Spring Break 
 
April  
2 (Thursday): Parent Enrichment - 
Open House 6:00 – 8:00p.m. 
19 (Sunday): Earth Day Booth at 
Columbia's Earth Day Celebration 
25 (Saturday): Yard Sale  
27 (Monday) NO SCHOOL  
 
May  
1 (Friday): May Day Festival 5:30pm 
7 (Thursday): Parent Enrichment - 
Open House 6:00 to 8:00p.m. 
22 (Friday): Last day of school 
 
June  
1 (Monday) - First month's tuition 
due for 2015-2016 school year (note 
this change) 

School Calendars Spring  2015	  


